Prepared
Clqssroom

Welsom! We ave 50 gladd gouie e

Whether you’re reading this on your own, with a small group, or as part of a
school team—thank you for taking time to reflect, grow, and prepare your
classroom with purpose.

This book study is designed to be practical, encouraging, and rooted in real
classrooms. Each segment highlights an evidence-based practice from
Prepared Classroom: Ready to Teach, Ready to Learn, with ideas you can
use right away. You’ll find key takeaways, reflection prompts, discussion
questions, and simple strategies to try.

There’s no “right” way to go through this. Go at your own pace, skip around
if you’d like, and make it work for you. Most of all, we hope this feels like a
conversation between colleagues who care deeply about students and want
to do our best for them—together.

Hewres T stioky niles and breakThiroughs,
(pail, and Allison
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. . . . ( you abways do wha youve
This opening section reminds us that no matter
how long we’ve been teaching, there’s always that “‘&Mﬂ& a/ofw, Wéé”[w”ﬁ;
nervous excitement (and sometimes fear!) about WM . a&‘/
yoube allays 9ol

the start of a new year. Whether you’re new or
seasoned, wanting to feel ready is universal.

Opening Group Conversation

Spark discussion with a question or two! 'f@

What’s one thing you wished someone had told
* you before your very first year of teaching? N

Think back to your first few days in a classroom. What was
something that completely caught you off guard?

Pull out your calendar and
| |
I choose two short time blocks I
I I

When you hear the words “Prepared Classroom,” what
comes to mind?

when you’ll read or try
something from the book.
*Seriously, write them down or I
add them to your planner. }
. We’re in this together! s

How would you answer if someone asked you, “What do you
* do the first day of school?

Reflection

Use any of these for journaling, paired sharing, or small group discussion.

The Samantha Moment

* Have you ever had a “Samantha moment, “ that feeling of “Wait, how do | actually
teach them how to do all the little things?” What did that look like for you?
How did your teacher training prepare you for teaching routines and expectations?

Ready vs. Set

Reflect on the distinction between feeling ready to teach lessons vs. being set with
classroom routines and expectations. Which one do you feel stronger in right now? Why?

He What routines or daily tasks have caused the most challenges for your students in the
past? How did you respond?

Classroom Culture Check

Consider the idea that students bring norms from home and culture into your classroom.
3 How do you currently work to recognize and honor those differences while teaching

school-based expectations?

In what ways might your current approach to routines and procedures support, or

unintentionally conflict with, students’ backgrounds?



What’s in your Teacher Backpack?
Have each person share 1-2 things
they bring with them to every school
year (a mindset, a go-to strategy, a

Optlon_al helpful reminder, etc.) and one thing
EXtenSIOn they’re ready to leave behind.

S Your W_

Relationships

Get ready to think about what it feels like to be known, seen, and cared for in

a classroom—and how to make that a reality for every student, every day. It
doesn’t take grand gestures. Just intentional ones.
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* Students learn best when they

I feel seen, safe, and supported. I
I The foundation of meaningful I
learning is built on respect and
I trust. |
“ Relationships fuel engagement,

I * motivation, and behavior, I

creating a cycle of success.

Sludents 1 iy noll Vementipes | |

, | Simple, consistent actions—like

we#g%% W@m% éuf I * smiling, learning names, and |

_ showing interest—can have a
%?nggﬂ'&(/ﬂ?& WWW%OW | huge impact.

I

WW%MM Building relationships is not a

,, R I one-time effort; it’s a daily I

\ priority. /

\—————/

Reflection

Use any of these for journaling, paired sharing, or small group discussion.

ﬂ Think of a teacher from your past who made you feel seen and supported. What specific
actions did they take that built a strong relationship with you?

Which of the five characteristics (Kindness, Honesty, Dependability, Acceptance, Perspective)
do you naturally lead with? Which one might you want to intentionally focus on building?

3 How do you ensure all students in your class feel like they belong?

When you think about your classroom this past year, what practices helped foster strong
4 relationships? What might you tweak moving forward?

Reflect on the "core memory" shared by Gail. Why do you think it stuck with her so vividly?
5 Can you think of a moment when a student needed your empathy instead of a reaction?



Group Conversation

Spark discussion with a question or two!

:./@
G5
What role do relationships play in effective teaching? 2

How have you seen this play out in your own classroom?

¥

How can we prioritize relationship-building when we’re feeling the
pressure of academic demands?

What are some practical ways to incorporate relationship-building
into the first week of school?

¥

What are some ways we can get to know students’ families and
caregivers and involve them in the classroom community?

Which teacher practices stood out to you? Which are you most
excited to try?

new students before
school begins.

()
Y will you

[Relationship Lessons

What

try 1ot?

Start on Page 119]

Name Pronunciation
Positive Affirmation

Teach Read-Aloud
Behaviors

Turn, Listen, and
Talk

Me Too!

Morning Message

True, True, False
Would You Rather?
Exit Slips

\_

/

Practice learning and

correctly pronouncing each

Take photos with
students and
their caregivers at
your welcome event,

g

and post them in the o t:l;::w o Set a goal to
classroom.
bulletin board using eat lunch
student-created with every
All About Me sheets. student at
least once per
semester.

Write three quick notes
of encouragement to
students this week.

_W@ﬁ_

Keep a small

) conferrmg notebook”
‘with detalls about. each
student’s mterests,
famlly, and strengths

° student’s name by Day 1.

,

’ « Begina “Stud/ent .

EEEEENR
"

/
/

tradition based
on their strengths
, and interests.
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Spotlight”
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SCHOOL-WIDE WELCOME IDEA:
As a team, brainstorm what a school-wide welcome event could

look like and how you might coordinate family outreach efforts
together.

- RELATIONSHIPS ROUNDTABLE:
Optional

Each staff member brings one photo or object that
Ex ension represents a meaningful teacher-student relationship.
Share the story behind it in small groups.
KINDNESS CAMPAIGN:

Create a shared wall or space in the staff lounge where teachers can post kind notes to
each other—modeling the same relational practices you’re building with students.

o (N OTES

Every e~
interaction
matters.

A kind word, a
listening ear, a
genuine smile—
they’re not just
extras, they're

everything.

This isn't just about how a classroom looks; it’s about how it feels, how it
functions, and how it supports the behaviors and learning we want to see. A
prepared environment creates calm, invites focus, and helps students know
exactly what to expect—and where to belong.




This section explores how the physical,
visual, and emotional aspects of a
classroom environment work together to
create a space where students feel safe,
comfortable, and ready to learn. Grounded
in research and reflection, this chapter
emphasizes the importance of intentionally
designing a classroom environment that
supports all learners.

Every choice you make—from
where studente sit to what's on
the walls—sends a messagde.
Let's make sure it's saying: You
belong here. You can focus here.
You are cafe here.

/
l
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Reflection

Use any of these for journaling, paired sharing, or small group discussion.

environment for all students?

made it work?

Gl B @O DD =

moment they walk in?
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A supportive classroom environment
is more than décor, it's how students
feel in the space.

Physical elements like lighting,
seating, sound, and organization can
influence student attention and
comfort.

Visual space—walls, displays, and
signage—should be student-
centered, purposeful, and culturally
responsive.

Emotional space is created by the
climate and culture we cultivate
daily. Students thrive in
environments rooted in safety,
acceptance, and trust.

Every choice we make about our
classroom setup either invites

students in or pushes them out. /

————/

Reflect on your own classroom growing up. What details do you remember about the physical,
visual, or emotional environment? How did it impact your learning experience?

Which aspect of the environment (physical, visual, emotional) feels strongest in your current
classroom? Which might need more intentional focus?
What steps have you taken—or could you take—to create a more inclusive and welcoming

Describe a classroom space that made you or a student feel calm and ready to learn. What

What message do you think your current classroom environment sends to students the



Group Conversation é@

Spark discussion with a question or two! N @l
5}

* How do the physical, visual, and emotional aspects of the
classroom environment influence student engagement?

What are some simple changes teachers can make to improve
classroom comfort and flow?

* How can we ensure our visual space reflects student identity,
culture, and voice?

What does it look like to intentionally plan for the emotional space
in the classroom?

* Which teacher practices from this section stood out to you? Are
there any you’d like to adopt or adapt?

Curate a visual display that
celebrates student work,
identity, and learning.

g J
|

Create a calming corner H
with sensory tools, visual
aids, and soft seating.

S-S =<

KOy
] e—
111 111

[l
[ —T0

Build or update your classroom library

with diverse books and cozy seating.

Rearrange seating to allow
for flexible workspaces and

movement breaks. Identify and create a

gathering space where

students can meet,
collaborate, and reflect.

Evaluate the
scent, sound, and
) temperature of

/ . What \

~ lesson
will you
try 1ot?

[Environment Lessons

Start on Page 145]

» Respectful
Communication

e Stress
Management

« S.P.AC.E
Flexible Seating

« Gathering Area
Word Collector

e Classroom Tour

e Introduce What’s
on the Walls

e Intro to CAFE
Menu

Add floor or
desk lamps to
reduce harsh
fluorescent

lighting.

Designate
wall space
for
c anchor
charts
that are
student-
created and
content-rich. ﬁ

your space and Involve students in helping to design
make simple ? “ V' 1'.) ‘ the classroom environment at the
improvements. 7 / __; beginning of the year.



ENVIRONMENT WALK-THROUGH

Visit each other’s classrooms and take note of how physical,
visual, and emotional elements are working. Share one “glow” and
one “grow” idea with a partner.

- REIMAGINE THE ROOM
Optional .
° In small teams, sketch a new layout for a classroom with
Extension

flexible seating, student-centered displays, and inclusive
elements. Share your vision and highlight priorities.
STUDENT PERCEPTIVE AUDIT

Sit in various places in your classroom—on the rug, at a back table, by the door—and

reflect on what a student sees, hears, and feels. Journal your insights and share in a
small group.

o (N OTES

The

Environment
is the silent
teacher in every
classroom.

Daily Routines

How do we teach the routines students need to thrive in a well-managed
classroom? We’ll explore how to build habits, structure, and predictability so
students feel empowered and ready to learn.
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Daily, Rou'l'ines

\
I
I

This section centers on the power of
intentionally teaching daily routines to TAKEAWAYS I
build consistency, structure, and calm in
the classroom. Through research-backed I Daily routines promote structure,
practices and personal reflection, the * reduce anxiety, and support both I
chapter shows how teaching routines I academic and emotional growth.
explicitly leads to fewer behfavior Explicit instruction, modeling, I
struggles, stronger self-regl.llatlon, e I practice, and feedback are essential
D CHEREEe | LR, when teaching routines. I

Routines minimize disruptions and

- + X I * free up mental energy for learning I
- P

* y& X and connection.
+ 74 Y X x Students can’t meet expectations I

* they haven’t been taught—assume
I nothing, teach everything.

- Creating consistent routines helps
"@ ReﬂeCtlon I students feel safe, confident, and
ready to learn. I
Use any of these for journaling, paired I
sharing, or small group discussion. Clear, positive language and visual I
* cues help make routines stick.
Think back to a time when a routine in your I . . I
classroom worked really well. What made it Self—regulatl?n, time ma.nagement,
successful? I * and ownership of behavior grow
through well-taught routines. ,
What routines currently run smoothly in __/

your classroom? Which ones could use a
reset or reteaching?

What'’s one daily routine you’d like your Whe“ sllIUde“IIls
D e S T e know what to
Describe a moment when unclear routines expeo*’ *hey,l‘e
T freed up fo foous,
enéade, and

succeed.

How do you make routines visible and
accessible for all students, including those
who need more support?

gl B W X a
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Group Conversation G [, what
Spark discussion with tion or two! @ ] |(y):lesson
park discussion with a question or two! J @ \\ /will you
¢ Why is it important to teach daily routines explicitly instead g try 1st?
of assuming students “should know”? Daily Routines
Lessons Start on
. . . . Page 169]
What are some high-impact routines you recommend teaching
early in the year? « Quiet Signal

. . « Brain Breaks
K How can teaching routines support classroom management

without relying on rewards or consequences? » Morning Routines
o Line Up

« Walk in the Hall
« Ending the Day

How can students be involved in co-creating or evaluating . Transitions
classroom routines?

e What does it look like to revisit and reteach routines throughout
the year?

« Book Shopping

/

« Sharing

Make a list of 5-10
essential routines

Use the

Steps to Teaching and Learning
Independence to teach a routine you want to teach

like “lining up” or “transitioning and plan when/how
between tasks.

to introduce them.

Create a visual

. routine chart for
Do a Routine Check-In ) .
arrival, transitions, or

Ask students which packing up. one rout.ine this
parts of the day feel l \\ week with your

Model, practice,
and reflect on

confusing or stressful, class.

Reframe a routine
using positive
language: “Walk with
) \ calm feet” instead of
“Don’t run.”
10

then reteach or adjust
as needed.




ROUTINE AUDIT
With a partner or team, list the routines you explicitly teach. Which

are strong? Which need clarity or consistency?

ROUTINE LAB
O tional Choose a daily routine (e.g., transitioning to the rug). Role-

Ex ension play how yc3u teach it using modeling, positive language,
and reflection.

BACK TO BASICS BRAINSTORM

Reflect on your classroom management strategies. Which ones were rooted in routines?
Which relied on rewards or consequences? What might shift if routines became the
foundation?

o (N OTES

Routines
aren’t just
rules—
they’re rhythms
that help our
days flow with
purpose.

Independent Learning

How do we help students own their learning? We’ll dive into practices that
support autonomy, build confidence, and empower students to thrive as
capable, self-directed learners.




This section explores how to intentionally
teach and support independent learning,
where students take ownership of their
work while still receiving support when

needed. Grounded in research and real
classroom practice, the chapter highlights

how teaching students how to be
independent leads to increased motivation,
stronger problem-solving skills, and deeper
understanding. It’s not just about working
alone—it’s about building confidence,
autonomy, and purpose in learning.

-~@ Reflection

Use any of these for journaling, paired
sharing, or small group discussion.

Why is independent learning critical—not
just academically, but for lifelong success?

How do you balance support and autonomy
when students are working independently?

What are the biggest barriers students face
when trying to work independently? How
can we help?

How can teaching goal-setting, reflection,
and self-monitoring increase student
independence?

What role does classroom culture play in
developing independent learners?

How do you assess or recognize growth in
student independence?

Y O B W N =

* must be taught, practiced, and I

I * teacher clarity, differentiation, and I

I * for deep understanding, transfer, and

,_—_—_—_—__N
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TAKEAWAYS |

Independent learning is not innate—it

supported.

Teaching independence involves clearl
goals, modeling, scaffolding, and
feedback.

Research-based strategies such as

deliberate practice build the
foundation for independence.

Self-regulated learning is essential I

long-term success. I

Task analysis and the 10 Steps for
Teaching Independence help break I
down complex skills into teachable
steps. I

A classroom culture that honors

voice, encourages effort, and providesl
authentic choices empowers

students to thrive.

Independence isn’t about perfection
—it’s about growing through I
supported risk-taking.

\—————/

¢¢

when we medel, scaffeld, and !
release, we're not stepping
back, we're making space for j
students to step forward. |
2

12



Group Conversation é@ /ﬁ(? losson A

Spark discussion with a question or two! / = will youo
N try let
e Why is independent learning critical—not just academically, Independenst Learning
i ? Lessons Start on
but for lifelong success* Page 193]
How do you balance support and autonomy when students are « Ways to Engage
working independently? with Text
« Reading Materials
What are the biggest barriers students face when trying to work « What’s
* : - - Independent?
independently? How can we help? | PICK
How can teaching goal-setting, reflection, and self-monitoring ¢ \éVhat’s tr
increase student independence? 1 ngagement:
« 10 Steps to
Independent
What role does classroom culture play in developing independent LearEing
learners? « Underline and
Move On
How do you assess or recognize growth in student independence? - Setting UP a

Writing Notebook
« What to Write

kAbout /

Try a Reading Response
Journal or Form during
independent reading time to
encourage reflection.

S

Introduce and teach = @ start a Peer Book Review
a routine using “.. 7 Wallor place student A
+h [ reviews inside books to
$;EPQ AL encourage reading and voice. Use task
TEACHING analysis to
AND A s break down a
Build in opportunities complex skill
LEARNING for students to make .
INDEPENDENCE. (e.g., writing a
CH °|C E S paragraph or
in tasks, materials, or completing a
g math center).
Use a Reading Log pacing.
with purpose—set
student goals and Begin each independent block with
make time to reflect a check-in: “What’s your goal?” and
during conferences. “What will success look like?”

Ask students to identify what they need from you to be successful when working on their own.




INDEPENDENCE INVENTORY
As a team, list current practices that support independence.
Which are intentional? Which need refining?

10 STEPS ROLE PLAY
Choose a common task (e.g., reading center, responding to

O tlon.al text). Model teaching it using the 10 Steps for
EX ension Independence.

SUCCESS CRITERIA CALIBRATION BARRIER BRAINSTORM

Share examples of what Identify common obstacles to student
independence looks like in different independence. Develop shared

grade levels or subjects. Align on what strategies for scaffolding success and
to look for and how to support it. increasing autonomy.

o (N OTES

Independence

isn’t the

absence of

support—

it’s the result of

intentional
guidance.

Collaborative Learning

How do we teach students to work with others, not just beside them? In the
next section, we’ll explore what it takes to build strong partnerships, teach
communication and cooperation skills, and create a classroom culture where
collaboration leads to deeper understanding and shared success. From peer
conversations to group projects, we’ll dive into practices that help students
learn to listen, contribute, and thrive as part of a learning community.




This section dives into how to
intentionally teach and support
collaborative learning, where students
work with one another, not just next to
one another. It highlights how effective
collaboration builds communication
skills, deepens understanding, and helps
students develop essential interpersonal
tools like empathy, cooperation, and
problem-solving. This chapter explores
how we can create meaningful,
structured opportunities for students to
grow as thinkers and teammates.

—'@ Reflection

Use any of these for journaling, paired
sharing, or small group discussion.

What are your students’ strengths and
challenges when working with others?

well—what went wrong? What would you
do differently now?

How do you teach students to listen to
When have you seen students learning

What routines or tools help ensure
collaborative work is productive in your
classroom?

How do you teach students to reflect on

Y Ul £ W N =

Think about a time a group project didn't go

each other, take turns, or navigate conflict?

more because they were working together?

their role in a group and their contribution?

e
|
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TAKEAWAYS

Collaborative learning enhances
retention, motivation, and
engagement through meaningful
social interaction.

It must be taught—students need
explicit instruction in how to work
together, solve conflicts, and support
one another.

Structure is key: roles, routines, clear
goals, and success criteria set
students up for shared success.

Effective collaboration fosters
essential life skills—teamwork,
leadership, communication, and
persistence.

Research shows that students learn
better when they have the chance to
explain, justify, and discuss with
peers.

A well-planned collaborative task
includes differentiation, teacher
clarity, effort management, and
deliberate practice.

Collaboration builds community—
when students feel connected,
they’re more likely to engage, persist,
and thrive.

ColutgoraLion

isn’t just about working in groups.

It’s about creating a classroom where

evebyy voice mallers
and every learner grows from

the strengths of others. 1

5



Group Conversation =
p @Q / - What \

Spark discussion with a question or two! ]
N - lesson

3 Why is collaborative learning essential in today’s classrooms? § w.ll you
try lot?
What makes collaboration effective—and what gets in the way? [Collaborative
Learning Lessons
How do you structure group work so all students are actively 35232‘%3]

¥* o
involved and accountable? Choosing a Partner

Voice Level
Take Turns
Check for

Understanding
3k How do you use reflection to help students grow as collaborators? |. Think: What’s My

* What skills do students need to be strong collaborators? How do
we teach those?

Purpose?
How do you differentiate during collaborative work to meet varying |« What To Do When
needs? k”'Shed /
Launch a Jigsaw activity
with a new topic to promote
individual accountability
and group interdependence.
Start each éroup
Build a collabratlon session with a shared Include time for
Goal self-reflection after
et group work: What
and-aclear
or rubric with succese criferion. went well? What

tudent could be improved?
your stuaents.

Revisit and revise

it regularly. Use flexible f

grouping
based on
Use interest, I \1/ -
Thinlk-Pair-Share readiness ;
’ Try a Collaborative
regularly to scaffold or learning Story Writing project—
: : profile to great for building
conversation. Add graphic enhance writing skills, creativity,
organizers or sentence engagement and teamwork.

starters to boost success. and equity. |

16



GROUP WORK GALLERY WALK MINI PD
Share examples of collaborative tasks. Create short lessons to
Discuss what makes them successful. explicitly teach skills

COLLABORATION AUDIT Rtaning, active
List all current practices that involve listening, or conflict

O tional group work. Which are structured? tesolution.
Extension Which need scaffolding?

ROLE PLAY + MODEL STUDENT VOICE PANEL
Demonstrate a group task Invite students to share their

using assigned roles. Model experiences with group work.
What helps them? What

makes it hard?

PLAN + PILOT
Design a collaborative
activity with a
teammate. Co-teach it

how students should interact, and reflect together

solve problems, and reflect. afterward.

o (N OTES

Alone we can

do so little;
together we can

do so much.

—Helen Keller

Launching Independent and
Collaborative Learning

In the next section, we’ll dive into strategies for launching both independent and
collaborative learning in your classroom. We’ll explore how to seamlessly
integrate these two essential aspects of the learning process, ensuring that
students feel empowered to take ownership of their learning while also benefiting
from the support and insights of their peers. Get ready to learn how to create a
classroom environment where both autonomy and teamwork thrive!




Independent/+Collaborative

This section focuses on how to effectively launch independent and collaborative learning in
your classroom, guiding students to transfer their skills into both individual work and
teamwork. The segment emphasizes the importance of structured phases—Foundation
Lessons, Teacher-Directed Work, and Student-Directed Work—in preparing students for
success. You’ll explore how these phases build the foundation for independent and
collaborative learning by focusing on necessary behaviors, providing scaffolding, and
empowering students to take responsibility for their own learning. This framework helps set
up a productive learning environment where both autonomy and collaboration thrive.

Y
T ﬂmfwmmﬂlm ediet
me—we re ?W oﬂym’ la/fm’

WW)W)MMM @

-'@ Reflection

Use any of these for journaling, paired
sharing, or small group discussion.

How do you currently support students in
ﬂ transitioning from teacher-directed work to
independent and collaborative work?

What are the most important behaviors you
need to teach for students to succeed in
independent and collaborative learning?

How do you provide opportunities for
students to make choices in their learning,
and how does this impact their motivation?

Think about a time when you saw a student
excel during independent or collaborative
learning. What contributed to their
success?

How do you hold students accountable for
their learning in both independent and
collaborative settings?

gl = W XD
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Foundation Lessons are essential for I
teaching the behaviors and skills
necessary for independent and

collaborative learning. I

Teacher-Directed Work helps I
reinforce key concepts and provides
the structure students need to

transition into independent or I
collaborative work.

Student-Directed Work empowers I
students to take ownership of their
learning, offering choice and fostering I
intrinsic motivation.

The integration of choice and I
accountability in student-directed

work increases engagement and
ensures meaningful progress toward I
learning goals.

Providing opportunities for authentic I
application through reading, writing,
speaking, listening, viewing, and
visually representing content helps I
students apply their learning in real-

world contexts. /
— /

18
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and collaboratively, such as

Use the Launching Briefs

Plan a week where students
practice key foundation introduce independent and

lessons (e.g., “What is Mem

Thu Independent?” or “Choose a clear steps, expectations, and

Partner”) before diving into strategies for success.
55 more complex tasks.

Design a classroom activity
that allows students to

engage both independently m onitoring tool to

;;\ - track student

a research project with .
> Q\ engagement and

group discussions.

TME@ ’ T productlwty during
_ independent and
o collaboratlve tasks.

19



LAUNCH PLANNING SESSION PEER OBSERVATIONS
Observe a colleague’s

classroom to see how they

structure independent and

collaborative learning. What
O tional your classrooms. strategies do they use to set

Ex ension students up for success?
REFLECTION CIRCLES
MODELING + ROLE PLAYING After completing an independent or collaborative
Demonstrate how you would task, facilitate a class discussion or written

model an independent or reflection about what worked, what didn’t, and
collaborative learning task how students can improve their future work.

Pt (N (TES N

Collaborate with colleagues to
design and plan a sequence of
lessons to launch independent
and collaborative learning in

The goal of
education is
not to fill the
minds of
students with

facts...
but to teach them

to think for
themselves—and
with each other.

Conferring

In the next section, we’ll explore the power of conferring with students to provide
~ personalized guidance and feedback. Conferring helps teachers understand where

students are in their learning and provides an opportunity for targeted support to
ensure progress. Get ready to learn how to make meaningful connections with
students while helping them reflect on and grow their learning!




This section delves into the critical practice Use any of these for journaling, paired

of conferring with students, focusing on sharing, or small group discussion.
how personalized, one-on-one feedback can How can you ensure your conferring
boost engagement, academic growth, and ﬂ sessions address each student's unique
metacoghnitive skills. It explains the core needs?
practices that underpin effective conferring
and explores the impact it has on student- 2 What steps can you take to bu_ild :
stronger teacher-student relationships

teacher relationships, student agency, and

. . . ) through these one-on-one interactions?
inclusive, culturally responsive teaching.

. - Group Conversation A
W?/W lon & &/ Spark discussion with a question or two! Ny

chance T buildf " i ®
WW) w/\o{

What challenges do you face when scheduling or conducting
conferring sessions?

*

N How do you ensure the rest of the class remains engaged
while you are conferring with individual students?

*

In what ways can conferring support students' metacognitive
skills and help them become self-regulated learners?

I I U e I I I I I I I \
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I Conferring’s Impact: Provides personalized, real-time feedback that promotes I

I * student growth by addressing individual learning needs.

I Research-Backed Strategies: Evidence-based practices like strategy monitoring, I

I formative evaluation, and success criteria have substantial effects on student

I outcomes. I

I Teacher-Student Relationships: Conferring fosters trust and stronger

I relationships, which enhances student motivation and engagement. I

I * Culturally Responsive Teaching: Conferring helps teachers understand diverse I

I student backgrounds, making instruction more relevant and inclusive.

I Promoting Self-Regulation: Conferring empowers students to take ownership of I

l\ their learning, setting goals, and reflecting on their progress. /
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COLLABORATIVE CONFERRING

Practice conducting conferring
sessions with colleagues and

provide feedback to each other
on the effectiveness of the
O tlonal interactions.
Extension
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I Engagement Conferences: If students
struggle to stay focused, have

engagement-specific conferences to set
I behavior goals that support learning

PEER COACHING

Pair up with a colleague to
observe each other’s
conferring sessions and
share strategies for
improving these

interactions.

N

N

\

Implement the Conferring Notebook

mw ' \ Start using a conferring

- notebook to document key
=™~ insights, goals, and next
steps for each student after
each session. Make it a

= habit to review and update
regularly.
— QR
_ .. What lesson will you try 1st? Quick Informative Check:
- -~ [Conferring  + Engagement
- ~ Lessons Start Conference
= on Page 227]

Informative Quick

Integrate brief, informal check-
ins into your schedule to gauge
Check

student progress and adjust
instruction as needed

Brief and Effective Lessons

In the upcoming section, we’ll explore how to design and implement lessons

that are concise yet impactful. You’ll learn strategies to keep students

engaged while maintaining clarity and focus on the learning objectives
Let’s dive into how to make every minute of instruction count!
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In this section, we explore how brief and
effective lessons can enhance student
engagement and learning outcomes. Key
research-based strategies such as
differentiation, spaced practice, direct
instruction, and teacher clarity are
highlighted, showing how concise
lessons are critical in managing
cognitive load and improving retention.

Group Conversationé@

1 ¥

Spark discussion with a question or two! N

3k How do you manage the pacing of your
lessons to ensure they stay within the
optimal length?

Share an example of a lesson where you
successfully used a “hook” or brain break to
keep students engaged. What was the impact?

Discuss how you could apply the research on
chunking and spaced repetition in your next
lesson plan.

"The best lessons don't try

to do everything—they do

the right thing, clearly and
with purpose.”

/Whal' lescon will you try lsl'?\

< '+, [Lessons Start on Page 233]

« Brain Break Review
« Hook
» Active Listening

~

- ~
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Brain-Compatible Time Management:
I The brain processes information
more effectively when lessons are
brief, staying within the optimal time I
frame to avoid cognitive overload.

I Chunking & Spaced Repetition:

Breaking information into manageabl
chunks and revisiting concepts over el
I time enhances retention.

The Primacy and Recency Effect: We
remember more of what is presented
at the beginning and end of a lesson.

Clear Objectives & Focus: Brief

I lessons with a clear focus and a I
* limited number of objectives help
I students maintain attention and I
understanding.
I Brain Breaks & Hooks: Incorporating I
short brain breaks or "hooks" during
I lessons helps maintain engagement I

and supports cognitive processing.

\

p -

/
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-'@ Reflection

Use any of these for journaling, paired sharing,

or small group discussion.

Think about the length of your focus lessons.
How do you balance the need to cover content
with the cognitive limitations of your students?

Reflect on a recent lesson: How could you make
it more concise while still maintaining student
engagement and achieving the learning targets?

23



OBSERVATION + REFLECTION LESSON RECORDING +
FEEDBACK

Encourage teachers to observe .
Have staff record their

one another’s lessons with a
focus on lesson length and
A engagement. Afterward, discuss .
O tlonal strategies for keeping lessons shortt?n lessons W_h'le
Ex ension brief but effective. S e dlearning

outcomes are met.

lessons, share them, and
provide feedback on how to

Y D
O \= T n s

Record a Lesson: Record one of
your focus lessons and watch it
critically. Do students disengage
at a certain point? How can you
shorten or refocus the lesson to
maintain their attention?

e

Lesson Structure: Practice using the four-
stage lesson framework:

Understand, Prepare, Teach, Support
Focus on keeping your teaching points
concise and targeted.

Incorporate Brain Breaks:
After every 10 minutes of
instruction, consider adding a
brain break or a hook related
to the lesson content.
Experiment with physical or
cognitive breaks to see how
ow . they affect student focus.

Keep it simple.
Say what matters.
Trust that clarity
creates space for deeper learning.

Progress Monitoring and Accountability

In the next section, we will dive into the art of assessing student progress, focusing
on how brief and focused assessments can further support learning outcomes and
give teachers actionable feedback. Stay tuned for strategies that streamline
formative assessments while maintaining rigor and clarity.




This section emphasizes the importance
of progress monitoring and accountability
in teaching. It discusses evidence-based
practices such as deliberate practice,
formative assessment, feedback, and
data-driven decision-making. The chapter
explains how these practices significantly
enhance student engagement, motivation,
and academic growth.

Group Conversation

Priooress] Monitoring
and/Accountability

Spark discussion with a question or two! ,_/@

Discuss how progress monitoring
impacts student motivation and
achievement in your classroom.

* S

Share strategies that have worked for you in
involving students in tracking their own
progress.

What challenges do you face in implementing
regular progress monitoring, and how can
these be addressed?

]

Use any of these for journaling, paired sharing,

or small group discussion.

How effectively am | using progress monitoring
strategies to track student growth and adjust
instructional practices?

1
2

What steps can | take to ensure students are
engaged in their own learning and take
ownership of their progress?

How can | use the data from progress
monitoring to inform my instructional decisions
and interventions?

WHAT GETS NOTICED, GROWS.
WHAT GETS TRACKED, IMPROVES.

TAKEAWRYS |

Progress Monitoring is essential for I
ensuring that learning goals are met
and to identify areas needing

I improvement. I
Evidence-based practices like

I formative assessments, strategy I
monitoring, and feedback are crucial
for adapting instruction to meet I

I individual needs.
Student involvement in tracking their I

I progress fosters self-efficacy,
motivating them to take ownership of

I their learning. I
Timely and constructive feedback is

I necessary for helping students I
improve and feel confident in their

I abilities. I

Data-driven decision-making allows
I teachers to adjust instruction based I
on student performance and needs.

I Differentiation is essential to meet I
the diverse needs of students,

ensuring all have access to

appropriate support and resources.

N—_—
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COLLABORATIVE DATA ANALYSIS CREATE ACTIONABLE DATA

As a team, review student DASHBOARDS
progress data together. Identify Develop data dashboards for
patterns and discuss instructional individual students or
strategies that have been most groups to track progress
8 ) tional effective. Use this time to share over time, making it.easier
Ex ension ideas for adapting instruction for teéchers to mon.lt.or and
based on student needs. make informed decisions.
NOTS
small \\( /leseon
check-in L will you
isa big try let?
message to [Conferring
students: Lfr?%%%i Sé%lit
vour « Goal Setting
growth . Self-
matters, gi;sltla:sment
HliEoee « Understanding

you. \ / \ Feedback /

F_—_—_—_—_—_—_—_—_—_—_—_‘

U Foster Student Self-Efficacy

Involve students in setting personal goals and
tracking their progress, empowering them to
take ownership of their learning journey.

Analyze Data: Provide Timely Feedback

Review assessment data to identify

trends and areas of improvement and Offer actionable and
. — use this to provide targeted support. specific feedback after
Set Clear Learning Objectives each formative
E h | i I .
nsure that your learning goals Use Formative Assessments: Regularly assessment to help
are measurable and clearly students understand

gather evidence of student learning
using quizzes, exit tickets, and informal
checks for understanding to adjust
instruction.

communicated to students. Use
these goals to guide your
assessments and track progress.

their next steps.

So, Now What?

In the next section, we’ll explore how to build a supportive classroom

environment that complements the work done through progress monitoring
and accountability. This will include strategies to create a culture of
growth, persistence, and collaboration among students.
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This section wraps up the book by revisiting
the core message: Prepared Classroom is not
a scripted curriculum, but a flexible
framework of evidence-based practices that

work across all teaching contexts. Whether I
you're like Pat with a tightly structured
schedule or like Lois with flexibility and

autonomy, these strategies can be integrated I

seamlessly into any classroom.

7

YOU“VE MADE IT TO THE END, BUT THIS IS JUST
THE BEGINNING OF ALL THE AMAZING THINGS
YOU’LL DO IN YOUR CLASSROOM. I<EEP I
EVOLVING, KEEP INSPIRING, AND KEEP BELIEVING
IN YOUR ABILITY TO MAKE A DIFFERENCE.

Use any of these for journaling, paired sharing, I
or small group discussion. \

Where do you see yourself in the Pat-Lois
continuum? Are you closer to one or a blend of
both?

Which of the eight practices do you feel most
confident about implementing? Which one(s)
still feel unclear or challenging?

¥

How might these practices help you solve a
recurring challenge in your classroom (e.g., off-
task behavior, lack of engagement, too much
teacher talk)?

¥

How can you frontload expectations to create a
smoother and more independent learning
environment early in the year?

*
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Prepared Classroom works for every
teacher—structured, flexible, or I
somewhere in between.

The book offers HOW to teach, I
monitor, and connect—not WHAT to
teach.

Relationship building, environment
design, and daily routines form the
strong foundation for the school year.

Independent and collaborative
learning must be explicitly taught, I
modeled, and practiced.

Conferring, brief focus lessons, and I
progress monitoring enhance any
curriculum. I

Teachers should revisit this resource
each year to prepare for back-to-

school season and continue to level
up their craft. I

You don’t have to “fit” these practices ,
in—they become how you teach. /

Group Conversation

Spark discussion with a question or two!

What “Pat moments” or “Lois é@

moments” do you experience in ]
your day-to-day teaching? N

What does it look like in your classroom
when students are truly self-regulated?

In your opinion, why is it important that this
book focuses on how we teach rather than
what we teach?

How might a school-wide adoption of these
practices impact school culture? 97



PARTNER UP FOR A TWEAK
CHALLENGE

Choose one of the eight practices
and co-plan how to introduce it in
your classrooms. Check in on

HOST A PAT/LOIS GALLERY
WALK

Have teachers post or
present their schedules and
brainstorm ways the book’s

progress after two weeks. practices can be adapted in

each type of classroom.

Optional
Extension

DEVELOP A YEARLY MAP
As a team—map out when and how you’ll

introduce different practices across the year.

"THE JOURNEY OF GROWTH

NEVER ENDS—
EACHSTEP FORWARDIS A
WICTORY, AND ENERY
CHALLENGEIS AN
OPPORTUNITY TO LEARN."

Sketch your current daily

| SCHED

and identify a few places
where these practices
are already or can be
integrated.

your Prepared Classroom
Start-Up Plan: Highlight which
lessons you'll introduce in the
first week, and which can follow.

g Choose one routine or
= behavior you want to
Q’ . .

= @ improve in your

classroom, use a strategy from
the book to teach and reinforce it

Use sticky notes
nd/or annotating tools
to make notes in your

book about lessons and

tips you want to revisit
each year.

You are now equipped i a powerful framework to kick-

off your year—and sustain your momentum. This book isn’t meant to live on a shelf.
It’s your classroom companion, your planning partner, and your toolkit for building
an engaging, self-regulated classroom. Remember, the Prepared Classroom doesn’t
demand perfection. It celebrates progress. #: Three cheers for you—YOU just leveled
up. Now take a breath, grab your coffee, and say it with us one more time:

NEXT




