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Possible Strategies for Instruction: 
 
Comprehension 

• Use Prior Knowledge to Predict and Connect with Text 
o Every child in school has some experience with tattling. They’ve either tattled or had someone 

tattle on them, or both! We can use their experiences to help them understand this text. 
o Begin with the cover and title. After reading the title, ask the students,  

§ “Do you know what a tattle tongue is?” 
§ “What do you think it means to have a bad case of Tattle Tongue?” 
§ “Raise your hand if you’ve ever been a tattle tongue.” 
§ “How does it feel when you tattle on someone else?” 
§ “Raise your hand if someone has ever tattled on you.” 
§ “How does it feel when someone tattles on you?” 

o “Today we are going to read a story about a boy who has a bad case of Tattle Tongue. While we are 
reading, think back on your experiences as or with a tattle tongue.  

§ “Did you ever do what Josh did?” 
§ “Did what happens to Josh ever happen to you?” 
§ “Are you like Josh?” 

 
• Recognize and Explain Cause-and-Effect Relationships  

o If this is a new concept, explain what cause and effect are. 
§ The cause is the reason that something happens. 
§ The effect is what happens as a result of the cause. 
§ I got wet because I got stuck in the rain. 
§ Cause: I got stuck in the rain. 
§ Effect: I got wet. 

o Model and explain a couple of examples. While reading pages 3 and 4, think aloud to show 
students how to identify cause and effect. 

• Page 3 
o “Why did everyone call him Josh the Tattler? 
o “Because he tattles so much. His tattling is the cause. 
o “What happened because of Josh’s tattling? 
o “They called him Josh the Tattler. That is the effect.” 

• Page 4 
o “Why did Josh tattle on Tommy? 
o “Because he cut in line. That is the cause. 
o “What happened when Tommy cut in line?  
o “Josh tattled. That is the effect.” 

o Find some cause-and-effect examples together. 
§ As you continue reading, ask the students the questions that you were asking yourself.  

Josh has a bad habit of tattling on everyone around him. Nobody likes a tattle tongue, so people avoid playing 
with him, even his best friend. One night, something very strange happens to Josh, and the Tattle Prince pays 
him a visit to try to teach him a lesson. Will Josh ever stop tattling on his friends? 



• Page 5 
o Teacher: “Why didn’t anyone want to sit with Josh at lunch?” 
o Student: “Because he tattled so much.” 
o Teacher: “That is the cause. What happened when Josh tattled so much?” 
o Student: “Nobody would sit with him in the cafeteria.” 
o Teacher: “That is the effect.” 

• Page 6 
o Teacher: “What is the cause of nobody wanting to play with Josh at recess?” 
o Student: “He tattled on Bobette.” 
o Teacher: “What was the effect of Josh tattling on Bobette?” 
o Student: “He had to stand alone because nobody would play with him.” 

o Ask students to find examples of cause and effect independently and share them at the end of the 
book.  

§ As you continue to read, ask the students to listen for examples of cause and effect.  
§ Ask them to jot examples on a sticky note to share with the class later.  
§ To spread out the examples, you could assign pages or sections of the book to students or 

groups of students. For instance, you could say, “For the next two pages, I want Evan and 
Ben to find examples of cause and effect.” 

Accuracy 

• Use Picture Clues 
o When students struggle to understand what a word means, looking at the picture will often help 

them figure it out. 
o Remind the students that the book is about a student who tattles on almost everyone he knows.  
o Model and explain. Show the students how to use the pictures to figure out the word that is 

causing them difficulty.  
o Page 5—lunch 

§ “‘. . . nobody wanted to sit by him during _______.’ 
§ “It begins with l, which sounds like /l/. Is it library? No, it’s lu---. 
§ “I can’t think of a class that starts with l. Let me look at the picture and see if it helps. They 

are in the cafeteria. They are eating. We eat lunch in the cafeteria. Let me see if lunch fits. 
Lu . . . n . . . ch . . . Lunch. That’s it!” 

o Page 6—recess 
§ “‘At rek . . . at reek . . .’ I don’t know this word. The sounds don’t make sense together. I can 

look at the picture for a clue. They are outside. They are playing hopscotch and baseball. Is 
it gym class? No, it begins with r. Let’s look again. Oh, the girls are playing a hand-
clapping/slapping game. We don’t do that in gym class! Oh! Maybe it’s recess! Let’s see. 
/ree/. Oh, that’s a soft c! Of course! Now it makes sense. Recess!” 

o As you continue reading, stop at words and say you can’t figure them out. Try to choose words that 
students can read. Ask the students to look at the pictures to find clues to help you understand. Ask 
them to tell you the clues they found in the picture and see if they help you figure out the word. 
 

• Recognize High-Frequency Words on Sight 
o Have the students take out their personal lists of high-frequency words and read them to an elbow 

buddy. 
o Remind the students that all books have many examples of high-frequency words. 
o Tell them that as you read the book, you want them to look and listen for their high-frequency 

words.  



o Begin reading. Stop regularly to have a student or two identify high-frequency words. You can write 
them on the board or chart paper for everyone to see and read. 

o After several pages, ask the students to write the sight words they see and hear on their sticky 
note. 

o After you finish the book, they can go back to their lists and see how many of their words they 
found. This has them reading the words repeatedly. You could also have them add new high-
frequency words they’ve found to their lists. 

o You could have them work with an elbow buddy and go through their sticky note lists together. 

Fluency 

• Use Punctuation to Enhance Phrasing and Prosody 
o There are lots of quotation marks in this book, which can be used to practice separating what a 

character is saying from what the narrator is saying.  
o Explain quotation marks first. 

§ Write the following sentence on the board:  
• “Mom! Do you know where my bookbag is?” yelled Tyler. 

§ Point out the quotation marks, the question mark, and the period. Explain what each one 
means and indicates to the reader.  

• what Tyler is saying 
• the end of Tyler’s sentence 
• the end of the reader’s/narrator’s sentence 

§ Explain this sentence to the students so they know 
• who is speaking, 
• what they’re saying, and 
• how they’re saying it. 

§ Explain and model how the reader’s voice should change when they read this sentence.  
o Explain to the students that when they are reading a book, it is important to change their 

intonation, voice, pace, and so on to show when a character is speaking versus when the narrator is 
speaking. 

o Begin reading. Stop when you come to where a character speaks.  
§ Model and explain how to read the sentence. 
§ Pages 8, 12, and 14 have two characters speaking. Model and explain how you change your 

voice, intonation, and pace for the different characters and the narrator.  
o Continue reading. Ask the students to listen for characters speaking and raise their hand when they 

hear it. When you stop reading, ask them these questions: 
§ “Who was speaking?” 
§ “How do you know?” 
§ “What did they say?”  
§ “How do you know?” 

o Ask the students to reread the complete sentence, using the appropriate changes in voice, 
intonation, and pace. 

Expand Vocabulary 

• Tune in to Interesting Words 
o Explain to the students that this book has lots of interesting words for them to add to their Word 

Collector. Remind them that they can choose 
§ words that they have never seen or heard before; 
§ words that they have seen or heard, but don’t know the meaning of; and 



§ words that they know and understand, but don’t use very often in their speaking and 
writing. 

o Remind them to add interesting words to their Word Collector when they see or hear them.  
§ Remind them to do their best with the spelling and that you can fix any mistakes when you 

meet one-on-one or in a small group. (I have the book with me for reference when I meet 
with the students.) 

o Some good words could be  
§ on purpose, grabbed, mirror, stomping, staring, gasped, warning, sprouting, funny-looking, 

scepter, grinned, disappeared, and noticed. 
 

This text can be used with nearly any strategy on the CAFE Menu. The above strategies are a highlighted 
collection to use as a springboard for further instruction. 
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